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Grant Application - Round 1

Cause 5: Help disadvantaged adults in New York City become economically self-supporting

I. Current PRY Programs
Education Programs

· Family Learning Center, PRY’s hallmark after-school program, serves children in grades K-6. Located at three Brooklyn elementary schools, the Family Learning Center provides creative academic enrichment, tutoring, and homework help to support students with opportunities to reach their goals.

· Summer Day Camp uses New York City as a backdrop to give children in grades K-6 opportunities to learn, explore, and gain confidence through academic enrichment and creative recreation 
· Project Star offers tutoring and academic assistance to prepare students for college. PRY staff counsels youth through the college application process including financial aid and career choices.  
Youth Development and Leadership Programs
· Project Touch is PRY’s intergenerational program. Trained teens bring assistance and fresh social contact into the lives of Brooklyn’s senior citizens. 
· Project SAFE trains teens to educate their peers through workshops and theater presentations on the issues of HIV and pregnancy prevention both during and after school hours.

· The Fort Greene Beacon Center, located at J.H.S. 265, offers after-school arts education, youth leadership development, academic, recreational and career enhancement services to children, youth, and adults six days a week.

· Project Life offers Brooklyn youth an array of programming to help them achieve positive life outcomes.
Immigrant Services Program

· Early Childhood Education helps children from infancy through age five develop self-sufficiency and socialization during their pre-school years. PRY’s Early Childhood program includes Infant/Toddler and Pre-Kindergarten Classes.

· Family Literacy provides comprehensive educational services through integrated instruction to children from birth through age eight and their parents. Services take place five days a week on site as well as in the participants’ homes.

· Adult Education helps English language learners to acquire the skills they need to succeed in the workplace, become citizens, and support and nurture their families.*
Agency-Wide Services

· Technology: PRY operates three state-of-the-art computer labs and has integrated technology into all programs. 

· Social Services: Individual, group and family counseling, self-improvement workshops, advocacy, entitlement and benefits access, and social service referrals are provided as needed or upon request.
· Volunteers: At PRY, volunteers play an integral role in supporting programs and their participants.
*Featured program
II. Population Served 
A.  TFLP Population Served
While this is a new extension of our existing adult programming, those that will be served will come from and mirror those that we serve in our Adult Education and Immigrant Services population.  The individuals that are served in this program are outlined below, but in recent projections to 2011, our primary service areas show the largest number of individuals without completing high school, largest number of individuals without citizenship and families living in poverty.  PRY was awarded funding to conduct a Community Needs Assessment, the first one done in Brooklyn in many years.  The aim of the Community Needs Assessment will be to further project where the community needs is in the years to come.
Through the TFLP effort, PRY aims to train approximately a dozen community leaders, who will therefore begin their efforts at assisting and educating their local community members on issues relating to health, life skills, citizenship, ESL and other important areas. We anticipate that over 100 low-income individuals will be consistently reached through this effort. In addition, PRY will also examine the possibility of providing this effort through local partnerships with employers that hire this population.  This may allow PRY to reach a larger segment of this population, including the male population, which we have found more difficult to reach than their female counterparts.
Participant Criteria

B. Participant Dependants

In the past PRY has not maintained separate Adult Education statistics that ask about dependents.  Because PRY’s organizational model is moving toward family learning, all participants will be asked about dependents.  In addition, in our Even Start program, 100% of the Even Start children’s parents participate in Adult Education activities.
Additionally, PRY is investing a great deal of resources in our evaluative efforts.  Currently PRY is developing an organizational wide measurement database, entitled Efforts-to-Outcomes, through the non-profit database company Social Solutions.  ETO Software provides a secure web based application that can be easily customized and rapidly deployed by its staff. ETO Software provides:
· Direct service staff with a tool to make their jobs easier and improves their effectiveness

· Administrators with a resource to improve decision-making 

· Funders with a demonstrated return on investment
 Through this new performance-based database, PRY will be able to measure the dependents of participants and also their individual development within our programs.
C. Population Served and Obstacles to Becoming Self-Supporting
PRY’s Immigrant Services Program addresses the academic and social-emotional needs of low-income immigrant families who reside in the neighborhoods PRY serves, (South Park Slope, Sunset Park, Fort Greene, Bushwick and Borough Park). 

· Approximately 90% of Immigrant Services participants are Spanish speakers from Mexico, Ecuador and other South American countries. The remaining 10% are from Middle Eastern countries, primarily Yemen.

· 70% are recent immigrants who have lived here for less than three years. 

In looking at 2011 population projections, PRY’s direct service area has one of the fastest growing low-income immigrant populations in Brooklyn and New York City.  These residents are isolated and consistently encounter barriers that cut them off from economic opportunities in the United States. Over half are undocumented and cannot gain and retain steady employment and, as a result, face living in poverty.  In addition, many face language barriers and find it difficult to communicate with their bosses and co-workers, children’s teachers, and others who are in positions of authority. 
III. Program Activities and Budget 
A. Program Activities
Immigrant Services at PRY are run by Deputy Director Heddy Mills and the Director of Social Services Rebecca Gallager. Ms. Mills has been with PRY since 1990 and is an experienced ESOL instructor who holds a Masters of Arts in Teaching English to Speakers of Other Languages from Hunter College.  As a native Argentinean who immigrated to the United States, Ms. Mills is familiar with the immigration experience and has diligently worked with the youth, adults and families in the Brooklyn community.  Most recently, Ms. Mills reinstated her commitment to participants and programs’ continuous improvement at PRY when she agreed to becoming an Interim Executive Director while the agency’s Transition Team conducts a search for a new Executive Director. She is an outstanding manager, strong advocate for the needs of the community, and recognized leader in the non-for-profit educational field. Rebecca Gallager has been the Director of Social Services at PRY for the past seven years. She also oversees Project Star, PRY’s college prep program and assists staff with various other programs. Ms. Gallager came to PRY after having been the senior social worker for New York Presbyterian’s school based clinics program for the previous eight years. She supervised health educators and social workers in school based clinics located in upper Manhattan. Ms. Gallager has a Masters in social work from New York University and a doctorate in clinical social work from New York University. 
PRY’s Adult Education component of Immigrant Services helps English language learners (ELL) to acquire the skills they need to succeed in the workplace, become citizens, and support and nurture their families. Most importantly, PRY provides the opportunity for participants to develop the skills to be economically self-supporting. The Immigrant Services adult Education Program at PRY includes:
· Citizenship Test Preparation - PRY offers class that help adults prepare for their USCIS naturalization interview.  
· Parenting Skills - Through PRY’s parenting skills classes, participants learn how to engage with and support their children academically and personally.
· Life Skills - PRY has provided a wide-range of life skills classes and opportunities to assist low-income residents with a variety of life skills, including financial literacy, legal assistance and advocacy.  
· Civic Skills – PRY students are taught civic skills by participating in civic affairs.  For example, PRY participants travel in groups to City Hall to meet and talk to Council Members advocating for legislation that is important to them. For example, in June 2007 PRY students met with Council Members Sara Gonzalez and Stewart Kendall to discuss funding for adult literacy ESL classes.   
PRY requests funding from the Clear Fund pay for the creation of the first Teacher in the Family Life Program (TFLP) in New York City to further our ability to help our at-risk participants become economically self-sufficient.  TFLP is a training model developed out of the University of Massachusetts that teaches immigrants leaders in the poor communities that we serve the information and skills they need to:
1. Create an effective internal communication system to educate fellow residents about important issues 
such as health, the family, and education, and 

2. Create and sustain a network of support for those who want to use their new knowledge to make changes 
in family life, health status, education, economic status and employment. 

The proposed program begins with the commitment of a professional educator to work in a specific community. That educator then locates and trains natural helpers in the community to become a Teacher in Family Life. Once trained, Teachers in turn act as trainers and mentors to those in their neighborhoods. By creating this chain of mentoring, the Teacher in Family Life Program will: 

· Increase knowledge and skills by creating an effective internal communication system to educate poor individuals about health issues, substance abuse, parenting, financial responsibility, family planning, interpersonal skills, school issues, AIDS, and other concerns specific to the targeted neighborhood. 

· Address issues of personal isolation by creating and sustaining a network of support for children, teens, and adults who want to use their learned knowledge to make more appropriate choices in their life - especially relating to health, employability, financial issues and education. 

· Address issues of isolation from mainstream society by creating a chain of mentoring that will link families immersed in poverty with others in mainstream society. 
The TFLP achieves these objectives by:
· Increasing Knowledge and Skills: The Internal Communication System - Current information-sharing strategies have had little impact on families caught in long-term poverty. Many poor adults cannot read the flyers circulated on issues. Adults make financial choices based on myths and misinformation and do not know how to successfully save money and achieve economic stability. They tend to turn to their peers for help and information rather than to professionals. The Teacher in Family Life provides information through one- on-one interaction and small group activities. 
· Addressing Personal Isolation: Creating a Network of Support - Short-term connections of outsiders to the targeted community have a limited effect in promoting long-term change. When agency professionals provide programs in a community, many members of the community will resent the programming, seeing it as an intrusion from outside - something that they have had no part in developing. Some individuals may want to change, but have to fight the resistance of family members who fear the repercussions to the family system. The Teacher in Family Life addresses all these problems. By being a member of the community, the trained natural leader has the status and trustworthiness of an insider.
· Responding to Community Isolation: Connecting with Mainstream Society - To maintain an improved quality of life, at-risk communities need to build connections with mainstream society. In many cases these connections are difficult to form because of fear and suspicion on both sides. The Teacher can begin to form these links because he or she is one of the members of the community who is perceived as most competent by both outsiders and insiders. The Teacher can make contact with trainers and other professionals outside the poor community and gradually bring them into the community. He or she can also bring community members out to meet those mainstream professionals. Eventually, the Teacher's helpees will be comfortable seeking effective outside resources on their own. Specifically, participants will have an increased comfort level seeking financial advice and be better informed about their choices as they strive to become economically self-supporting.
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Personnel: TFLP Coordinator /Trainer: Recruits and trains community leaders on model and PRY educational subject areas like , reporting through developed performance measurement database, reporting on model, and maintenance of developing model ($22,500 x 1 FTE = $22,500). and  Fringe Benefits: ($22,500 x .11 FTE = $2,500).
IV. Evaluation 

A. TFLP Evaluation
Specifically to TFLP, PRY will conduct evaluation based on the previous evaluative system specifically designed for the effort by the University of Massachusetts including a broad-based evaluation summary, including evaluations after each training. 

As it relates to individuals, PRY is creating for each program area a measurement tool entitled the “Stages of Development”, which measures the development of an individual in all of PRY’s programming along a continuum.  In regard to those in our elementary school programming, has formed an early partnership to use the 40 Developmental Assets for these participants along each stage.  As part of this effort, all teachers and community leaders would be trained in the “Stages to Development” and metrics assigned to determine the development of those they are working with along this continuum.
This database will live on our current website, which is also being developed and will include a Content Management System that will allow PRY to have a variety of features, including an intranet with all organizational forms, an outreach components for our partners, housing for our volunteer and donor database, host blogs and other communicative materials.     

In addition, PRY is aiming at conducting the Balanced Scorecard as a strategic planning process for the organization, which is innovative for a human service agency.  The balanced scorecard will incorporate feedback around internal business process outputs, which can include program outputs for nonprofits, such as attendance at classes or events.  A balanced scorecard will also add a feedback loop around the outcomes of organization strategies, such as educational achievement by participants or measurable neighborhood improvements.  This creates a "triple-loop feedback" process in the balanced scorecard.  Processes are then designed to collect information relevant to these metrics and reduce it to numerical form for storage, display, and analysis.  
PRY currently conducts performance measurement, specifically for the needs of our current funders.  Recently PRY is engaging in the development of an organization-wide evaluation system rarely seen in human and social service agencies.  The effort is to evaluate the effectiveness of PRY’s services toward PRY’s emerging Theory of Change.  The system will track both the development of individual participants along a development trajectory, but also the development of its organizational supports, including the operations and performance metrics of all aspects of the organization, including individual and department reporting of finance, governance, development and operations.  Through a series of dashboards and congruent to an upcoming Balanced Scorecard strategic planning process, PRY will be able to monitor all organizational outputs at any given time.  The attached program measures from the Forum on Youth Investment will be used in some of the indicators highlighted on the dashboards.In addition, currently PRY is engaged in an evaluative effort with the Robin Hood Foundation to outline the profitability of our programs, both to show organizational health but also to assist PRY in it’s effort to provide programming that is sustainable and effective for long-term results.  We anticipate that any future efforts will be aligned to this evaluation.

B. Attachments
Attached are PRY’s 2006-2007 Early Childhood Program Budget Actuals (unaudited). Additional attachments are being hand delivered or attached by Friday, August 3rd.

V. Optional
Informal Observations

PRY believes that the TFLP is a unique opportunity to build tangible self-sufficiency in the at-risk communities we work with. The TFLP can give participants a multiplicity of resources to economically self-supporting that are completely sustainable.  While PRY would be fortunate to be the facilitator of the program, its effects are not dependant on PRY’s participation.  The long-lasting effects of the program will result in a truly empowered community that is self-sufficient in a variety of ways including economically. The sincerity of these teachers and their ability to provide information that specifically matches the unique needs of each individual will be much more effective than the generalized information circulated via a flyer or TV program. Knowledge of decision-making skills and communication skills, plus an information base on topics related to education, finances, employability, parenting, health, sexuality, substance abuse, and family life will prepare Teachers to help their friends, neighbors, and relatives learn to help themselves. The ongoing availability of quality information and support from the Teacher is important to promoting gradual but lasting changes.
The TFLP model will often be challenged by generations of the discouraged who see no hope for change. However, unlike many poverty programs, with consistent community building strategies, many will slowly join in the community building process. By providing individuals who want change with a network of support, including Teachers and other residents with similar desires, long-term personal isolation will be positively addressed. Individuals will not need to deal with problems alone. Feelings of isolation will be alleviated. When individuals who have lived for generations with the some unsuccessful problem-solving strategies begin to try out new ideas, having someone close by to help the first time and in the future will result in successful change. 
The Teacher can also educate outsiders about the realities of living in poverty through participation on boards, encouraging positive media coverage in the neighborhood, and joining coalitions that address issues of poor families at risk. He or she can encourage participation of friends, neighbors, and relatives in programming offered by "outsiders" through organizing and insuring high quality follow-through within the targeted community. Ultimately a reciprocal relationship between the poor community and the rest of society will be forged, breaking down the walls between the two communities and improving the quality of life for the poor. 
Independent Studies
While the above is an informal observation, it is supported by a variety of independent studies on the Teacher in Family Life model.  Those studies are as follows:

· Participatory Research and Evaluation: An Intimate Approach to Building Protective Factors in High-Risk Communities by Ginny Green for NHSA Dialog: A Research-to-Practice Journal for the Early Intervention Field (1997, Vol. 1, No. 2, Pages 46-49).

· Czuba, C., & Page, N. (2000). People Empowering People: Guidelines for initiation and conducting the P.E.P. Program. Storrs, CT: University of Connecticut Cooperative Extension.

· Johnston, Mona. "Empowering Families: Implications of the Building Family Strengths Model" for Home Economists. Western Illinois University, 1988 (paper).

· Slinski (1990). University of Massachusetts Cooperative Extension Master Teacher in Family Life Program. Amherst, MA: University of Massachusetts.
VI. Confidentiality  

There is no need to keep any portion of PRY’s application confidential and PRY is equally as committed to transparency and public accountability.
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